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SCHOOL CLIMATE AND VIOLENCE
IN ISRAEL

Mohamad JABARIN'

Abstract

School violence is a severe phenomenon that endangers pupils in the school
environment. For the purpose that pupils will tell about the violence that they
experience or they are witnesses of it, good climate in the school is necessary.
When pupils have no trust of teachers and the school staff, they will not tell about
violence, even if they are victims of it. A lot of studies have shown that optimal
climate in the school can reduce the violence in the school. Good climate creates
a good environment and encourages violence prevention. Although the importance
of this issue, there is no one unequivocal definitions for the school climate and
even there are some definitions of school violence. A sustainable, positive school
climate nurtures youth development and learning. It is necessary for productive,
contributive and satisfying life in a democratic society.

Keywords: school violence, school climate, learning, influence, pupil, preven-
tion.

Introduction

What is school climate? How to reduce violence through optimal education
climate? The (U.S.) National School Climate Council (2007) speaks about school
climate in these terms. A sustainable, positive school climate nurtures youth de-
velopment and learning. It is necessary for productive, contributive and satisfying
life in a democratic society. This climate includes norms, values and expectations
that support people feeling socially, emotionally and physically safe. People are
engaged and respected. Pupils, families and educators work together in order to
develop, to live and to contribute to a shared school vision, the education model
and cultivation of an attitude that emphasizes the benefits of learning and satisfac-
tion from learning. Each person contributes to the operations of the school as well
as the care of the physical environment (Thapa ef al., 2013). Extensive research
shows that school climate has a profound influence on pupils’ mental and physical
health. School climate’s importance lies, according to the relevant studies, in a
variety of overlapping ways, including social, emotional, intellectual and physical
safety; positive youth development, mental health and healthy relationships; higher
graduation rates; school connectedness and engagement; educational achievement;
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social, emotional and civic learning; teacher; and effective school reform (Thapa
et al., 2013).

When pupils’ perceived teacher-pupil support and pupil-pupil support, these
perceptions were positively associated with self-esteem and grade point average
and negatively associated with depressive symptoms. Likewise, when teachers
support and interact positively with pupils, pupils are then more likely to be
engaged and behave appropriately, i.e. non-violently (Thapa et al., 2013). The
same is applicable regarding violence against teacher. Both structure which was
measured by pupil-and-teacher reported clarity of school rules, and support which
is measured by teacher-reported help speaking, were associated with less teacher
victimization (Thapa et al., 2013). It has been proved that social support could
be view as a protective factor, for example, a higher level of social support can
improve the capacity to face the stressful life events and a lack of social support
could lead to isolate themselves, feel loneliness and depression (Tudorel & Vin-
tila, 2018).

Definition of School Climate

There is a broad consensus among researchers that school climate is an impor-
tant factor that warrants further investigation with regard to violence. However,
the lack of clear definitions, taxonomies and empirically validated measures of
school climate has resulted in a multitude of findings that are often difficult to
interpret. The lack of quantitative reviews on the connection between school
climate and violence may, in part, be due to the conceptual uncertainty regarding
the definition of school climate (Steffen, Recchia, & Viechtbauer, 2013). There
is no one universally agreed-upon definition of school climate. Practitioners and
researchers use range of terms such as atmosphere, feelings, tone, setting or milieu
of the school. Some writers have focused on the subjective nature of school climate
and others have suggested that it is an “objective” facet of school life (Cohen,
Mccabe, Michelli, & Pickeral, 2009).

Continual attempts have been undertaken in order to identify key components
of school climate. Therefore, existing school climate taxonomies offer different
opportunities to categorize various dimensions. Some categorization are defining,
climate variable as effective, if they are related to interpersonal and social rela-
tion, e.g. school belonging or pupil participation, as cognitive or effective, when
psychological processes are involved, e.g., school attachment, school fear, and
as organizational when it refers to school specific variables, e.g., school security,
school management (Steffen, Recchia, & Viechtbauer, 2013). School climate
consists of the related factors of attitude, feeling and behavior of individuals
within the school system. Dorsey (2000) views school climate as involving four
key relationships: the relationship of a pupil to him or herself; a pupil to his or
her peers; a pupil to his or her parents and community; and a pupil to his or her
school workers, including teachers, principals and all staff. While focusing on
interrelationships, Welsh (2000) also included cognitions in his definition; the
unwritten beliefs, values and attitudes that become the style of interaction between
pupils, teachers and principals. School climate sets the parameters of acceptable
behavior among school actors, and it assigns individual responsibility for school
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safety (Hernandez & Seem, 2004). The significance of human actions is reflected
in how they interact one with each other. To create a good relationship is to choose
from the range of possible behaviors, those who provide harmony with the other
person (Goian, Vintila, & Bucur, 2012).

School Violence

Any person who behaves in order to protect, promote or maintain their health,
regardless of his / her understanding of his health, is considered to have a healthy
behavior (Eglite ef al., 2012). Throughout their lives, people are confronted with
events, different life situations, and challenges that they have to deal with and
develop their existence (Tudorel, Macsinga, & Virga, 2013).

School violence still is one of the most important issues faced by the modern
school system, in every educational level (Abu Abid et al., 2018). School violence
remains a very important social issue world-wide. A large number of pupils in
schools are affected negatively by it, in the short term as well as in the long term.
In terms of conceptualization, violence at school is very heterogeneous phenom-
enon. School violence includes a wide range of behaviors that threaten and harm
others emotionally and physically: ranging from international physical attacks
including the use of weapons, gang violence and sexual assaults, to less serious
behaviors like beating and slapping, to relatively harmless kicks and punches. In
general, violence in schools as a specific form of risk behavior can be defined as a
purposeful damage in form of physiological or psychological action that is directed
against the self, other person, i.e. pupil against pupil, pupil against teacher, teacher
against teacher, or teacher against pupil, or against objects. In contrast, bullying
as a specific form of violence is marked as the systemic and repeated harassment
of weaker people. It mostly emerges as group phenomenon (Steffen, Recchia, &
Viechtbauer, 2013).

School violence continues to plague the schools. It has been shown that there is
a negative correlation between body dissatisfaction and body appreciation. Body
appreciation means that the body is accepted and respected as it is, despite the
pressures of family, peers or the media toward an ideal look (Swami et al., 2017).
Not only does school violence create a climate of fear and emotional unrest in a
school, it is also an obstacle to the learning process and to the school’s educational
mission. While there have been dramatic incidences of school violence such as
the school massacre that occurred in Littleton, Colorado, on April 20, 1999, and
the Jonesboro, Arkansas, schoolyard shooting on March 24, 1998, violence of
much more insidious and subtle nature occurs every school day. School violence
is not only overt actions, such as shooting and physical fights, but is also subtly
expressed in a school climate that can endanger fear in any pupil. Examples are
that a pupil does not speak up in class for fear of being ridiculed, being called a
“faggot” because of perceptions of a pupil’s sexual orientation, backbiting, verbal
teasing and insults, offensive touching such as throws, slaps and pushes and racial,
ethnic, and/or sexist comments that are based on a pupil’s physical appearance. In
fact, Hazler, Hoover and Oliver (1996) reported that three-fourths of the school
pupils that they surveyed indicated that they experienced harassment and bullying
to such an extent that they suffered academic, personal and social difficulties. Thus
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school violence can be both obvious and insidious and profoundly influence the
school climate (Hernandez & Seem, 2004).

Effects of School Climate

A growing body of research indicates that positive school climate is a critical
dimension which is connected to effective risk prevention and health promotion
efforts, as well as teaching and learning. Recent research reviews have shown that
effective risk prevention and health promotion efforts are correlated with safe,
caring, participatory and responsive school climates (Cohen et al., 2009). Safe,
caring, participatory and responsive school climate nurtures greater attachment to
school and provides the optimal formation for social, emotional and educational
learning. One of the fundamentally important dimensions of school climate is
relational and involves how “connected” people feel to one another in school. In
fact, school connectedness, or to what extent pupils feel attached to at least one
caring and responsible adult at school, has become a field of growing research and
attention. School connectedness is powerful predicator of adolescent health and
educational outcome and violence prevention and as a protective factor in risky
sexual, violence drug use behaviors (Cohen, Mccabe, Michelli, & Pickeral, 2009).
During the last 20 years there has been extensive research on identifying risk
factor for school violence. The concept of school climate has received particular
attention. Most importantly, the social climate in class and in school is assumed to
have a significant effect on the prevalence of violence in schools (Steffen, Recchia,
& Viechtbauer, 2013).

School climate is complex construct which is used to describe characteristic
qualities of interactions among adults and pupils at school. School climate is often
measured using pupil perceptions of how pupils get along with one another and are
treated by school staff. One of the most frequently used markers of school climate
is pupil perceptions of whether teachers and other school staff care about pupils
and treat them fairly. Based on the literature care about them, believe in them,
and treat them fairly and respectfully. Our measure of supportive climate does
not completely encompass the broader domain of school climate, but it represents
an important and frequently studied aspect of school climate (Eliot et al., 2010).

Both effects of school climate and conditions that provide increase for them
are deeply interconnected, growing out of the shared experience of a dynamic
ecological system. School climate has been shown to affect middle school pupils’
self-esteem, to mitigate the negative effects of self-critique and affect a wide
range of emotional and mental health outcomes. Research has also revealed a di-
rect correlation between school climate and pupil’s self-perception. It is relevant
a postulation that a positive and sound socio-emotional school’s climate, and it
contributes to less aggression and violence, less sexual and non-sexual harassment
and that it acts as a protective factor learning and positive life development of
young people (Thapa et al., 2013). School climate also promotes or complicates
meaningful pupil learning. School climate powerfully affects the motivation of
the pupil to learn. For example, activities like community service and debates
enhance the learning environment by providing pupils opportunities to actively
participate in the learning process and construct their own knowledge of social and
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government systems. Moreover, when such activities are presented in a supportive,
collaborative environment, they encourage pupils to build on one another’s ideas
on projects. Together, to experience realistically represents the social situation
that they may find themselves part of the greater civil society. In an overlapping
way, positive school climate promotes cooperative learning, group cohesion,
respect and mutual trust. Positive school climate, by definition, is characterlzed
by strong collaborative communities. Research shows that this improves teacher
practice through dialogue and collaboration around engaging classroom practice
(Cohen et al., 2009).

Pupil perceptions of supportive school climate have been connected to pupil
adjustment, commitment to learning and academic achievement, as well as school
safety and teacher victimization. However, children become less willing to seek
help as they move into adolescence. The influence of support in the environment
may not be as strong on older pupils, whose developmental attitudes and strive for
independence make them less amenable to help seeking. However, adolescent per-
ceptions of supportive school climate, as measured by perceptions of support from
teachers, have been connected to attitudes about help seeking (Eliot ez al., 2010).

The ecological development theory enables conceptualizing the influence of
school climate on school violence. School violence is defined as a behavior ex-
pression which is located in the micro-system, but is strongly influenced by the
meso-system, i.e., interpretation of school climate. A distinction is made between
school violence as an act or behavior versus school climate (cognitive and emotion
interpretation) as the subjective and objective psychological process of school
climate interpretation plays an important role in school violence (Steffen, Recchia,
& Viechtbauer, 2013).

The critical question is how to go about establishing such positive climate in
a given school. In schools without supportive norms, structures and relationships,
pupils are more likely to experience violence, peer-victimization and punitive dis-
ciplinary actions, often accompanied by high levels of absenteeism and reduced
academic achievement. Studies have found that in schools where threat assessment
guidelines were followed, pupils reported less bullying, felt more comfortable
seeking help and possessed more positive perceptions of school climate. Another
study showed that consistent enforcement of school discipline (structure) and
availability of caring adults (support) were associated with school safety (Thapa
et al., 2013).

The Importance of Optimal Climate

The climate of the school is central to the educational mission of a school.
Anderson surveyed recent school safety research and found that altering a school’s
internal climate can have a significant positive effect on the feeling of safety in the
school community. Gottfredson (1989) and Sherman ez al. (1987) reviewed studies
that examined school climate and concluded that how schools are run is directly
related to the level of behavioral disruptions in schools. For example, schools in
which administration and faculty lack communication and do not work together to
problem solve have lower teacher morale and higher pupil disorder, and schools
where rules and reward structures are unclear, and where are ambiguous conse-
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quences, e.g., lowering of grades due to misbehaviors, experience more disorder,
further, schools in which pupils do not believe that they belong and feel uncared
for by school personnel, experience higher levels of disorder. Gottfredson (1989)
delineated additional specific school climate factors that contribute to unsafe
schools: schools that ignore misconduct; schools in which teachers and principals
have disagreement about or not know the rules; and schools in which pupils do not
believe in the rules. Conversely, factors such as high expectations among school
staff, pupils and parents for pupil achievement, orderly school staff and pupils,
positive treatment of pupils, active engagement of pupils and positive social rela-
tionships among pupils positively influence school climate (Hernandez & Seem,
2004). Educators have recognized the importance of school climate for 100 years.
However, it was not until the 1950s that educators began to systematically study
school climate. The development of scientifically sound school climate assessment
tools spurred a research tradition that grows to this day (Cohen et al., 2009).

Ninth grade pupil perceptions of a supportive school climate are important
to the willingness of the pupils to seek from adults at school for bullying and
threats of violence. Students who perceived their teachers as caring, respectful
and interested in them were more likely to assert that they would tell a teacher
when they themselves or a classmate were being bullied, if a classmate brought
a gun to school, or if a classmate threatened another pupil with violence. These
findings are consistent with qualitative studies in which pupils stated that they
would be more likely to seek help from adults with supportive qualities. Similarly,
social — interactional theories of help seeking posit that pupils’ feelings about po-
tential helpers influence their decision to seek assistance. The connection between
supportive school climate and help seeking was found at both the individual and
school level. At the school level, supportive climate accounted for 44% of the
variation among school in levels of help seeking (Eliot ef al., 2010).

To say that school climate or complicates pupils’ ability to learn and to achieve
academically is, on one hand, common sense. To the extent that pupils feel safe,
cared for, appropriately supported, and lovingly “pushed” to learn, academic
achievement should increase, in fact, this is what a series of studies from the
United States and abroad have shown (Cohen et al., 2009). Schools that place an
emphasis on creating a supportive school climate will have increased willingness
of pupils to seek help for bullying and threats of violence. Low-cost, well-vali-
dated prevention programs that target teacher support to pupils already exist. In
their review of 40 programs to reduce behavior problems in schools, Freiberg &
Lapotine (2006) found that programs that encouraged school connectedness and
development of caring and trusting relationships between teachers and pupils
were most successful at achieving positive outcomes. Felner & Adan (1988) de-
veloped a transition program for ninth-grade pupils provided for each pupil with
a teacher mentor. Longitudinal follow-up of this program revealed that pupils in
the program not only had better grades and attendance records that pupils in the
program, but these pupils also reported more positive school experiences across
several dimensions of support (Eliot ef al., 2010). Considering a positive climate
for citizenship education more globally and comprehensively also raises questions
about how schools can most optimally promote these important learning activities
even beyond the classroom environment. Encouraging active and collaborative
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learning on authentic projects is most effective in an environment that has a civic
mission and that encourages trusting relationships among all members of the
school community (Cohen et al., 2009).

Witnesses

An important norm is embodied is “witness-related” behavior, such a witness,
either being a passive bystander who, knowingly or not, colludes with and supports
bully-victim behavior, or being an upstander who, directly or indirectly, says “no”
to bully-victim behavior. A recent randomized controlled trial in nine elementary
schools in Midwestern city in the USA has found that the teacher-implemented
school-wide intervention — one that did not focus on disturbed children — reduced
substantially aggression and improved classroom behavior. The bully prevention
/ pro — up stander effort were also associated with pronounced improvements that
affect school pupils’ achievement test scores (Thapa et al., 2013).

Violence Prevention

It is clear that comprehensive, ecologically informed violence prevention efforts
can provide the essential foundation for improvement. Recent reviews of effective
school discipline and bully prevention effort underscore the need to recognize and
target individual, peer, school family and community processes. Future research
is needed so as to critically examine the complex set of individual, group and
organizational factors that shape and predict violent behavior in schools in order
to better prevent it (Thapa et al., 2013). The school social worker has a role in
violence prevention, by using the resources available in the family and in the
community of the beneficiary. (Balauta, Borcovici, Vlaicu, 2017)

Hence, we formulated the following hypotheses:

HI. There is a significant difference between boys and girls in the types of
violence.

H2. There is a negative correlation between belonging to the level of physical
violence, the higher the level of belonging, the lower the level of physical violence.

H3. There is a negative correlation between belonging and the level of verbal
violence. The higher the level of belonging, the lower the level of verbal violence.

H4. There is a significant positive correlation between physical violence and
verbal violence, as one of the two qualms increases in the second, respectively.
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Methods

Population and Sample

The population is the all youth in Israel. The Sample is Pupils of two high
schools: 120 pupils at two high schools, 60 at each school.

The Research Tools

The research tool is valid and reliable that may examine the quality the educa-
tional climate in the middle school in Israel is built and validated by the educational
psychological service and with the level of reliability of 0.89. The tool is made of
four parts and each part has variables that is may examine including, the all parts
represent the variable of optimal educational climate. An annotative research will
be based on questionnaires. Observation will also be conducted. The data will
undergo statistical processing through SPSS software and Excel Sheets. In this
study we used the T test for independent variables and r Pearson Test.

Results

H1. There is a significant difference between boys and girls in the types of
violence. According to the results, the hypothesis is confirmed (7able I). The
high averages of the three types of violence were significantly observed among
boys versus girls.

Table 1: Difference between boys and girls

Variables E t sig
Sabotage 21.81 2.579 .011
Verbal violence 34.31 4.990 .000
Physically violence 34 467 001

p <. 05

Table 2: Comparison of the average types of violence between the sexes

sex N Mean | Std. Deviation
M 176 1.5966  |1.45083
F 88 1.1932 1.04890
Verbal violence (M 176 2.7159 .89377
F
[\l
F

sabotage

88 1.8864 11.42580
176 1.9810 1.42537
88 1.5795 1.23848

physical violence
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H2. There is a negative correlation between belonging to the level of physical
violence, the higher the level of belonging, the lower the level of physical vio-
lence . According to the results, the hypothesis is confirmed (Table 3). The results
highlighted that a higher level of belonging and security correlates with a lower
level of physical violence (r = -.45, p <.01).

H3. There is a negative correlation between belonging and the level of verbal
violence. According to the results, the hypothesis is confirmed (Table 3). The
results highlighted that a higher level of belonging and security correlates with a
lower level of physical violence (r = -.40, p <.01).

H4. There is a significant positive correlation between physical violence and
verbal violence. According to the results (Table 1), the hypothesis is confirmed.
The results highlighted a positive correlation between physical violence and verbal
violence (r = .52, p <.01).

Table 3. Correlation between variables

Variables Belonging and security Physically Verbal
violence violence
Belonging and security - -45™ -4Q7
Physicgall_\% violence y -457 - . .SZQ*
Verbal violence -.40 52 -
™ Correlation is significant at the 0.01 level (2-tailed).
Discussions

The situation of the climate requires intervention program in all aspects. It is
because improvement of the climate can reduce the violence and worse climate
can increase the violence.

The climate ranges from 1.84 to 4.45, from low level to almost the highest
level. The average is 3.0336 and the standard deviation is 0.46840, it is moderate
level, but the diversity shows that some think the climate is almost best and some
think that the climate is low. It is a very high range of answers.

The violence ranges from 1.00 to 2.61, this is relatively low level. The average
is 1.3486 and the standard deviation is 0.394456. It is relatively low level and
this also supports the hypothesis that good educational climate reduces violence.

Other research examined 287 pupils from two middle schools. The first school
constituted 139 of both genders 89 boys who constitute 64% and 50 girls who
constitute 36%. From the other school participated 147 pupils, 87 of them are boys
and they constitute 59.5% and 59% are girls and they constitute 40.4%.

The average respect and self esteem in one school is 2.66 and in the other 2.47.
These are also low levels. The average senses of capability are also low are low
in one school 2.3 and in the other 2.1. The all values of educational climate are
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higher in the first school than in the second.

In both schools the climate in moderately high and the levels of violence are
moderately low, but the diversity of the data of violence is low they range between
1.00 and 2.61. And the data of the diversity of the climate is high they range be-
tween 1.84 and 4.45. The lowest and the highest values affect the average value
strongly. So different conclusions can be done regarding each pupil.

So it correct regarding the all values of the climate the self-expression, the
self-realization, capability, respect and value and belonging and security — in all
of these the diversity is very high and lowest and the highest values affect strongly
the average variable. So different conclusions can be done regarding pupils with
minimal values and pupil with maximal values.

Conclusion

The levels of the climate levels of physical violence and verbal violence are
higher in the second school in which the climate is slightly higher. Therefore,
it does support the hypotheses that better climate reduces the level of violence.
But since the values of the climate are moderately high we can conclude this re-
garding the first school and the difference between the values of the climate are
low and the levels of physical violence are moderately low we can conclude that
good school climate reduce physical violence, but regarding the verbal violence
there are high levels of verbal violence in the school with higher violence levels
and therefore regarding this school we cannot conclude that good school climate
reduces verbal violence.

The Limits of the Work

Violence harms the reputation of the school and all pupils know that violence
is considered as bad thing, and therefore the answers can be false information.
The 9™ graders are also youth, but the high school population is only 10" — 12
graders. The sample of two schools and 120 pupils cannot be representative for
the all population in Israel.

References

Abu Abid, M., Vlaicu, F. L., Balauta, D. S., & Buica, D. (2018). School Violencein the
Negev Region of Israel. Revista de Asistenta Sociala 1, 7-15.

Balauta, D.S., Borcovici, R., & Vlaicu, F. L. (2017). School social work — between reality
and desideratum. Agora Psycho-Pragmatica, 11(2), 76-82.

Cohen, J., Mccabe, E.M., Michelli, N.M. & Pickeral, T. (2009). School climate: Research,
policy, practice and teacher education. Teachers College Record Volume, 111(1),
180-213.

Dorsey, J. (2000, February 8). Institute to End School Violence. [Online] In End School
Violence. Retrieved May, 2002, from http://www.endschoolviolence.com/strategy/.

47



SOCIAL RESEARCH REPORTS — VOLUME 10, ISSUE 3 - NOVEMBER 2018

Eglite, A., Vintila, M., Grinfelde, A., & Kantike, I. (2012). Healthy Lifestyle in the El-
derly’s View in Romania and Latvia. Economic Science for Rural Development,
19,98-102;

Eliot, M., Cornell, D., Gregory, A., & Fan, X. (2010). Supportive school climate and
student willingness to seek help for bullying and threats of violence. Journal of
School Psychology, 48, 533-553.

Felner, R., & Adan, N. (1988). The school transitional environment project: An ecological
intervention and evaluation. In R. Price, E. Cowen, R. Lorian, & J. Ramos-Mckay
(Eds.), Fourteen ounces of prevention: A casebook for practitioners (pp. 111-122).
Washington, DC: American Psychological Association.

Freiberg, H.J., & Lapointe, J.M. (2006). Research-based programs for preventing and
solving discipline problems. In C. M. Evertson, & C. S. Weinstein (Eds.), Handbook
of classroom management (pp. 735—786). Mahway, NJ: Erlbaum.

Goian, C., Vintila, M., & Bucur, V. M. (2012). Analysis of terminology usage for Roma
people among Social Work professionals in Romania. Social Research Reports,
22,5-27,

Gottfredson, D. (1989). Developing effective organizations to reduce school disorder. In
O.Moles (Ed.), Strategies to reduce student misbehavior (pp. 87-104). Washington,
DC: Office of Educational Research and Improvement. (ERIC Document Repro-
duction Service No. ED 311 608).

Hazler, R.J., Hoover, J.H., & Oliver, R. L. (1996). Student perceptions of victimization
by bullies in schools. The Journal of Humanistic Education and Development, 29,
143-150.

Hernandez, T.J. & Seem, SR. (2004). A safe school climate: A systemic approach and
school counselor. ASCA Professional School Counseling, January 2004.

Sherman, L.W., Gottfredson, D., MacKenzie, D., Eck, J., Reuter, P., & Bushway, S. (Eds.).
(1997). Preventing crime: What works, what doesn t, what s promising. Washington,
DC: U.S.

Steffen, G., Recchia, S. & Viechtbauer, W. (2013). The link between school climate and
violence in school: A meta-analytic review. Aggression and Violent Behavior, 18,
300-309.

Swami, V., Tudorel, O.1., Goian, C., Barron, D., & Vintila, M. (2017). Factor structure
and psychometric properties of a Romanian translation of the Body Appreciation
Scale-2. Body Image, 23, 61-68;

Thapa, A., Cohen, J,, Guffey, S, & Higgins-D’Alessandro, A. (2013). A review of school
climate research. Review of Educational Research, 83(3), 357-385.

Tudorel, O.1., & Vintila, M. (2018). The role of Social Support on Internet Addiction.
Revista de Asistenta Sociala, 1,

Tudorel, O.1., Macsinga, 1., Virga, D. (2013). Actualizarea de sine: de la starea de bine
la viziunea asupra lumii. Romanian Journal of Applied Psychology, 15(1), 20-26;

Welsh,W. (2000). The effects of school climate on school disorder. Annals of the American
Academy of Political and Social Science, 567, 88-107.

48



